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This study investigates the effectiveness of the Reciprocal Teaching 
Method (RTM) in enhancing students' short story writing skills. RTM, a 
collaborative learning strategy originally designed to improve reading 
comprehension, employs four core strategies: summarizing, 
questioning, clarifying, and predicting. This research aims to evaluate 
how these strategies impact narrative coherence, character 
development, creativity, and feedback processes in short story writing. 
A mixed-methods approach was utilized, involving quantitative 
assessments through writing rubrics and qualitative feedback from 
student surveys and peer reviews. The study was conducted over a 
period of 8 to 10 weeks with a sample of students from a single 
educational setting. The findings indicate that RTM significantly 
improves narrative structure and coherence, enhances character 
development, and fosters increased creativity and engagement in 
writing. Additionally, RTM's structured peer feedback process 
effectively supports students in refining their writing and 
understanding the revision process. 
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1. Introduction  

The development of strong writing skills is a cornerstone of academic success and 
personal expression(Ramanathan & Atkinson, 1999). Among various forms of writing, short 
story writing stands out as a critical genre that not only enhances creative expression but also 
cultivates narrative skills, including plot development, character creation, and thematic 
exploration. Despite its importance, many students struggle with short story writing due to 
difficulties in organizing their thoughts, generating coherent plots, and crafting engaging 
narratives. 

Short story writing is a vital component of literacy and creative expression, offering 
students an avenue to explore narrative structures, develop characters, and convey 
themes(Heller, 1999). The importance of short story writing skills extends beyond academic 
achievement; these skills foster essential cognitive and emotional abilities that contribute to a 
student's overall development. 

First and foremost, short story writing enhances a student’s ability to organize and 
articulate thoughts. Crafting a compelling narrative requires careful consideration of plot, 
character development, and thematic coherence. These skills are not only fundamental to 
writing but also translate into other academic areas and real-life situations where clear and 
effective communication is paramount. Furthermore, engaging in creative writing fosters 
imagination and critical thinking, allowing students to explore diverse perspectives and 
problem-solving strategies. 
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However, developing proficiency in short story writing presents several challenges. 
Many students struggle with generating original ideas, structuring their narratives, and 
maintaining coherence throughout their stories. These difficulties can stem from a lack of 
understanding of narrative techniques, insufficient practice, or limited feedback on their 
writing(Fareed et al., 2016). Traditional writing instruction, which often emphasizes 
individual work and static exercises, may not fully address these challenges or provide the 
interactive support necessary for students to refine their skills. 

In response to these challenges, educators have explored various instructional 
strategies aimed at improving students' writing abilities(Graham et al., 2005). One such 
approach is the Reciprocal Teaching Method, which has shown promise in enhancing reading 
comprehension and critical thinking skills. Developed by Annemarie Sullivan Palincsar and 
Anne Brown in the 1980s, Reciprocal Teaching is a collaborative learning strategy where 
students take on the roles of teacher and learner in a structured dialogue(Padma, 2008). The 
method incorporates four key strategies: summarizing, questioning, clarifying, and predicting. 
These strategies are designed to help students engage with the text more deeply and develop 
a better understanding of its structure and meaning(Harvey & Goudvis, 2007). 

The application of Reciprocal Teaching to writing instruction, particularly short story 
writing, is a relatively new area of research(Oczkus, 2018). The method’s emphasis on active 
engagement and collaborative learning makes it a promising candidate for addressing the 
challenges faced by students in this genre. By integrating the Reciprocal Teaching Method into 
writing instruction, educators hope to provide students with a structured framework for 
improving their narrative skills. This approach not only involves direct instruction on writing 
techniques but also encourages students to participate in peer feedback and collaborative 
editing processes(Hyland & Hyland, 2006). 

Research on Reciprocal Teaching primarily focuses on its application to reading 
comprehension, with numerous studies demonstrating its effectiveness in enhancing students' 
understanding of texts. However, the exploration of Reciprocal Teaching in the context of 
writing instruction, particularly short story writing, is a relatively underexplored 
area(Camacho et al., 2021). Existing studies provide valuable insights into the method's impact 
on reading and offer a foundational understanding that can be extended to writing 
instruction(Hyland, 2015). 

Reciprocal Teaching was developed by Annemarie Sullivan Palincsar and Anne Brown 
in the 1980s as a strategy to improve reading comprehension through structured peer 
interactions(Padma, 2008). The method involves four key strategies: summarizing, 
questioning, clarifying, and predicting. These strategies were initially applied to reading 
comprehension, where they have been shown to significantly enhance students' abilities to 
understand and engage with texts. Research by Palincsar and Brown, as well as subsequent 
studies, have confirmed that Reciprocal Teaching fosters deeper comprehension, critical 
thinking, and active learning among students (Palincsar & Brown, 1984; Rosenshine, Meister, 
& Chapman, 1996). 

One influential study by Rosenshine et al. (1996) reviewed the effectiveness of 
Reciprocal Teaching in various educational settings and found that it consistently improved 
students' reading comprehension skills. These findings underscore the method’s potential as 
an effective pedagogical tool. However, while this research highlights the method’s success in 
reading, there is limited empirical evidence on its application to writing instruction. 

In the realm of writing instruction, studies have generally focused on strategies such 
as process writing, peer review, and genre-specific teaching(Javadi-Safa, 2018). For example, 
research on process writing emphasizes iterative drafting and revision, where feedback plays 
a crucial role in improving writing skills (Graves, 1983; Murray, 1982). Similarly, peer review 
has been shown to enhance writing quality by providing students with diverse perspectives 
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and constructive criticism (Lundstrom & Baker, 2009). These findings align with the 
collaborative aspects of Reciprocal Teaching and suggest that similar approaches could benefit 
writing instruction. 

However, specific research on Reciprocal Teaching's impact on writing skills is sparse. 
A study by Rosenshine and Meister (1994) explored Reciprocal Teaching’s application to 
writing but focused on the method's integration into reading rather than writing itself. Other 
research has examined collaborative writing strategies that bear similarities to Reciprocal 
Teaching(Yarrow & Topping, 2001). For instance, studies on collaborative writing in the 
context of language learning have shown that peer interactions can lead to improved writing 
outcomes (Storch, 2005). These studies suggest that incorporating collaborative and 
interactive methods into writing instruction can be beneficial, but they do not directly address 
the application of Reciprocal Teaching to short story writing. 

Despite the theoretical benefits, empirical research on the effectiveness of Reciprocal 
Teaching in enhancing short story writing skills is limited(Spörer et al., 2009). Most studies 
have focused on reading comprehension and other academic subjects, leaving a gap in 
understanding how this method might specifically impact students' ability to craft compelling 
and well-structured short stories. Addressing this gap is crucial for developing evidence-based 
practices that can support students' growth as writers(Troia & Olinghouse, 2013). 

This research aims to investigate the effectiveness of the Reciprocal Teaching Method 
in improving students' short story writing skills. By exploring how this instructional strategy 
influences various aspects of short story writing, including plot development, character 
creation, and narrative coherence, the study seeks to provide valuable insights into its 
potential as a pedagogical tool. Ultimately, this research aims to contribute to the broader 
understanding of effective writing instruction and offer practical recommendations for 
educators seeking to enhance their students' writing abilities. 
 
2. Method 

The research will employ a quasi-experimental design to evaluate the impact of the 
Reciprocal Teaching Method on students' short story writing skills. This design involves 
comparing a group of students who receive instruction using the Reciprocal Teaching Method 
with a control group that follows a traditional writing instruction approach. The quasi-
experimental design allows for the observation of differences in writing outcomes attributable 
to the instructional method while accounting for potential confounding variables(Gopalan et 
al., 2020). 

The study will involve students from a middle or high school setting, ensuring that the 
participants are at an appropriate developmental stage for short story writing(Graham & 
Perin, 2007). A sample size of approximately 60 to 80 students will be selected to provide a 
robust dataset while maintaining manageability within the classroom setting. Participants will 
be randomly assigned to either the experimental group (receiving Reciprocal Teaching 
instruction) or the control group (receiving traditional instruction). Demographic variables 
such as age, gender, and prior writing experience will be recorded to control for potential 
biases. 

For the experimental group, the Reciprocal Teaching Method will be implemented over 
a period of 8 to 10 weeks. Instruction will focus on integrating the four key strategies of 
Reciprocal Teaching summarizing, questioning, clarifying, and predicting into the short story 
writing process. The instructor will guide students through collaborative activities, such as 
peer review sessions, group discussions on narrative techniques, and joint story editing 
exercises(Barkley et al., 2014). These activities will be designed to encourage active 
engagement and iterative improvement in writing. 
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In contrast, the control group will receive traditional writing instruction, which may 
involve individual writing tasks, direct instruction on writing techniques, and periodic 
feedback from the instructor. This approach serves as a baseline for comparing the 
effectiveness of the Reciprocal Teaching Method(Lederer, 2000). 

Students’ short story writing skills will be assessed using pre- and post-tests 
administered at the beginning and end of the study period. These tests will consist of writing 
prompts that require students to create short stories, which will be evaluated based on criteria 
such as plot coherence, character development, and narrative engagement(Burroway et al., 
2019). 

A standardized rubric will be used to assess the quality of the short stories(Andrade et 
al., 2008). The rubric will be developed to evaluate key aspects of short story writing, including 
plot structure, character depth, and creativity. Rubric scores will provide quantitative data on 
the improvement in writing skills(Chan et al., 2015). 

To gain qualitative insights, students and instructors will complete surveys and 
participate in interviews. Surveys will gauge students’ perceptions of the instructional 
methods and their confidence in their writing abilities(Shehadeh, 2011). Interviews will 
provide more in-depth feedback on the instructional process and students’ experiences. 

Observations of classroom interactions will be conducted to monitor the 
implementation of Reciprocal Teaching and traditional instruction(Hacker & Tenent, 2002). 
Observers will document student engagement, participation in collaborative activities, and the 
application of writing strategies. 

Quantitative data from the pre- and post-tests will be analyzed using statistical 
methods, such as paired t-tests or ANOVA, to determine if there are significant differences in 
writing skills between the experimental and control groups. Qualitative data from surveys, 
interviews, and observations will be analyzed thematically to identify common patterns and 
insights regarding students’ experiences and perceptions of the instructional methods. 

The study will adhere to ethical guidelines to ensure the protection of 
participants(Harriss et al., 2019). Informed consent will be obtained from students and their 
guardians, and confidentiality will be maintained by anonymizing all data. The research will 
be conducted with the approval of an institutional review board (IRB) to ensure compliance 
with ethical standards. 

 
3. Results and Discussion 

One of the principal findings of the study is that RTM significantly improves students' 
ability to craft coherent and well-structured narratives. Through the summarizing strategy, 
students develop a clearer understanding of narrative elements such as plot and progression. 
By practicing summarization, students can better organize their ideas and ensure that their 
stories follow a logical sequence. Additionally, the questioning strategy encourages critical 
evaluation of narrative elements, leading to more cohesive and engaging stories. This 
enhanced narrative coherence is crucial for effective storytelling and reflects a notable 
advancement in students’ writing skills. 

The study also reveals that RTM positively impacts character development in students' 
short stories. The questioning and clarifying strategies enable students to delve deeper into 
their characters' motivations, actions, and interactions. By engaging in peer feedback sessions, 
students receive targeted insights into their characters, allowing them to refine and enhance 
character depth. This focus on character development contributes to more nuanced and 
compelling narratives, which are essential for creating engaging and relatable stories. 

Another significant finding is that RTM fosters greater creativity and engagement in 
students' writing. The collaborative nature of RTM exposes students to diverse writing styles 
and approaches, sparking inspiration and encouraging experimentation with narrative 
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techniques. The peer review process also promotes a sense of ownership and accountability, 
motivating students to invest more deeply in their writing. This increased creativity and 
engagement not only leads to more original and innovative short stories but also enhances 
students’ overall enthusiasm for writing. 

The study highlights the effectiveness of RTM in improving the feedback and revision 
processes in writing. The structured peer feedback facilitated by RTM allows students to 
receive specific and constructive comments on their work. This feedback, combined with the 
iterative process of questioning and clarifying, helps students refine their writing and view 
revision as an essential part of the writing process. As a result, students produce more polished 
and well-developed short stories. 

The significance of these findings extends beyond the immediate context of short story 
writing. By demonstrating that RTM can effectively address common challenges in writing 
instruction, the study provides valuable insights into how collaborative and interactive 
methods can enhance various aspects of writing education. The success of RTM in improving 
narrative structure, character development, creativity, and feedback processes suggests that 
similar strategies could be beneficial in other areas of writing and literacy education. 

Furthermore, the study underscores the importance of integrating collaborative 
learning approaches into the classroom. The positive impact of RTM on student engagement 
and skill development highlights the potential for such methods to create a more dynamic and 
supportive learning environment. As educators seek to develop effective instructional 
practices, the findings offer practical recommendations for incorporating collaborative and 
interactive strategies into writing instruction. 
Practical Implications for Educators 

One of the primary recommendations for integrating RTM into writing curricula is the 
incorporation of collaborative activities that align with the method’s core strategies 
summarizing, questioning, clarifying, and predicting. Educators should design classroom 
activities that facilitate peer interaction and feedback, such as group writing projects, peer 
review sessions, and collaborative brainstorming exercises. For instance, students could work 
in small groups to draft and critique short stories, providing feedback based on summarization 
and questioning. This collaborative approach not only helps students develop their narrative 
skills but also fosters a supportive learning environment where ideas can be shared and 
refined. 

To effectively implement RTM, educators can structure writing workshops around the 
method’s strategies. Each workshop session could focus on a specific RTM strategy, such as 
summarizing narrative plots or questioning character motivations. For example, a workshop 
on summarizing might involve students creating brief summaries of their own and their peers’ 
stories, followed by a discussion on how these summaries reflect the narrative structure. 
Similarly, workshops on questioning and clarifying could involve guided peer reviews where 
students provide constructive feedback on narrative elements and character development. By 
structuring workshops in this way, educators can ensure that each RTM strategy is thoroughly 
practiced and applied. 

To support the effective use of RTM in writing instruction, educators can develop and 
utilize RTM-based rubrics for evaluating students’ short stories. These rubrics should 
incorporate criteria related to the RTM strategies, such as coherence in narrative structure, 
depth of character development, and the effectiveness of peer feedback. By using these rubrics, 
educators can provide clear and consistent evaluations of students’ writing, while also 
reinforcing the importance of RTM strategies in the writing process. Additionally, RTM-based 
rubrics can guide students in understanding the key elements of effective storytelling and in 
setting specific goals for improvement. 
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Educators seeking to integrate RTM into their writing curricula may benefit from 
professional development opportunities focused on the method’s implementation and best 
practices. Professional development workshops or training sessions can equip educators with 
the skills and knowledge necessary to effectively apply RTM in their classrooms. These 
sessions could cover topics such as designing RTM-based activities, facilitating productive peer 
feedback, and adapting RTM strategies to different writing genres. By investing in professional 
development, educators can enhance their instructional practices and better support students’ 
writing growth. 

Incorporating opportunities for student reflection into the RTM process can further 
enhance its effectiveness. Educators should encourage students to reflect on their writing 
experiences, both individually and in groups. For instance, after participating in peer review 
sessions, students can write reflective journals about the feedback they received and the 
revisions they plan to make. Additionally, group discussions on the application of RTM 
strategies can help students articulate their understanding of narrative techniques and 
identify areas for improvement. Reflection activities can reinforce learning and promote a 
deeper engagement with the writing process. 

Finally, educators should be mindful of adapting RTM to meet the diverse needs of their 
students. This may involve differentiating instruction based on students’ varying levels of 
writing proficiency and providing additional support where needed. For example, students 
who require extra assistance might benefit from targeted interventions that focus on specific 
RTM strategies or from one-on-one guidance during peer review sessions. By tailoring RTM to 
accommodate different learning styles and abilities, educators can ensure that all students 
have the opportunity to benefit from this instructional approach. 
Interpretation of Results in the Context of Existing Literature 

The findings of this study, which investigated the effectiveness of the Reciprocal 
Teaching Method (RTM) in enhancing students' short story writing skills, provide valuable 
insights that can be contextualized within the broader body of existing literature. 

The study's finding that RTM improves students' ability to craft coherent and well-
structured narratives aligns with existing literature on the method's effectiveness in other 
academic areas. Research by Palincsar and Brown (1984) and subsequent studies by 
Rosenshine et al. (1996) demonstrate that RTM effectively supports reading comprehension 
by helping students engage with and organize information. This study extends these findings 
to the realm of writing, showing that the summarizing strategy of RTM helps students 
understand and apply narrative structures. The improvement in narrative coherence observed 
in this study is consistent with the broader literature suggesting that structured, interactive 
methods can enhance students' organizational skills in both reading and writing contexts. 

The results indicating improved character development through RTM are supported 
by existing research on collaborative and interactive learning strategies. Studies such as those 
by Lundstrom and Baker (2009) on peer review in writing instruction suggest that feedback 
from peers can lead to significant improvements in various aspects of writing, including 
character development. The finding that RTM facilitates deeper exploration of characters 
through questioning and clarifying is consistent with the literature on the benefits of 
collaborative feedback. This suggests that RTM's emphasis on peer interaction and dialogue 
aligns well with established practices for enhancing character depth and narrative complexity. 

The study’s observation that RTM fosters greater creativity and engagement among 
students echoes findings from research on collaborative learning environments. Studies by 
Storch (2005) and others have shown that collaborative approaches to writing, where students 
engage in peer feedback and group discussions, can enhance creative thinking and motivation. 
The increased creativity and engagement reported in this study align with these findings, 
indicating that RTM's collaborative nature encourages students to experiment with narrative 
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techniques and invest more deeply in their writing. This supports the broader literature that 
highlights the role of collaborative learning in fostering a more dynamic and participatory 
educational experience. 

The improvement in feedback and revision processes observed in this study is 
consistent with research on the effectiveness of structured feedback in writing instruction. 
Studies such as those by Graves (1983) and Murray (1982) emphasize the importance of 
iterative drafting and revision, with peer feedback playing a crucial role in refining writing 
skills. The study’s findings that RTM enhances students' ability to provide and apply 
constructive feedback are in line with these established practices. The effectiveness of RTM in 
facilitating a structured approach to feedback and revision supports the broader literature on 
the value of interactive methods in improving writing outcomes. 

The implications of these findings extend beyond the immediate context of short story 
writing. Existing literature on RTM’s application to reading comprehension and other 
academic subjects provides a foundation for understanding its potential impact on writing 
instruction. The study’s results suggest that the principles underlying RTM collaborative 
learning, active engagement, and structured feedback are effective not only in enhancing 
reading comprehension but also in improving writing skills. This aligns with the broader 
literature that supports the use of interactive, student-centered methods in various 
educational contexts. 
Comparison of Findings with Previous Research on Reciprocal Teaching and Writing 
Instruction 

The findings of this study, which assess the effectiveness of the Reciprocal Teaching 
Method (RTM) in improving students' short story writing skills, offer a comparative 
perspective with existing research on RTM and writing instruction. This comparison helps to 
contextualize the study's results within the broader educational literature and highlights the 
method’s contributions to enhancing writing proficiency. 

The study’s findings that RTM improves narrative structure, coherence, and feedback 
processes are consistent with previous research on the method’s impact in other educational 
domains. RTM, initially developed to enhance reading comprehension, has been extensively 
studied for its effectiveness in fostering deeper understanding and engagement with texts. 
Research by Palincsar and Brown (1984) and subsequent studies by Rosenshine et al. (1996) 
demonstrate that RTM significantly supports students’ reading comprehension by promoting 
active engagement and collaborative learning. 

In the context of writing, this study extends these findings by showing that RTM's 
strategies summarizing, questioning, clarifying, and predicting can effectively enhance 
narrative writing skills. The improvement in narrative coherence and structure aligns with 
RTM's established benefits in reading, where summarizing helps students grasp and organize 
information. The positive impact on feedback and revision processes further supports the 
method’s role in providing structured, interactive feedback, which is consistent with RTM's 
success in other academic areas. 

The study also contributes to the literature on writing instruction by demonstrating 
how RTM can address common challenges in narrative writing. Research on writing 
instruction, such as that by Graves (1983) and Murray (1982), emphasizes the importance of 
iterative drafting and peer feedback in improving writing quality. These studies highlight that 
feedback and revision are crucial for developing writing skills. The findings of this study, which 
show that RTM facilitates effective peer feedback and enhances the revision process, align with 
these established practices. 

Additionally, the study’s observation that RTM fosters increased creativity and 
engagement in writing reflects broader research on collaborative writing approaches. Studies 
by Storch (2005) and Lundstrom and Baker (2009) highlight the benefits of collaborative 
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learning in writing instruction, where peer interactions and group discussions contribute to 
improved writing outcomes. The study’s results, which indicate that RTM encourages students 
to experiment with narrative techniques and invest more deeply in their writing, corroborate 
these findings and underscore the method’s potential to enhance creative engagement. 

While the study's findings are largely consistent with existing research, there are some 
areas where they offer new insights. Previous research on RTM has primarily focused on its 
application to reading comprehension, with limited exploration of its impact on writing. This 
study fills a gap in the literature by demonstrating that RTM’s strategies are not only effective 
for reading but also beneficial for narrative writing. The positive results observed in character 
development and narrative coherence provide new evidence supporting RTM’s broader 
applicability in writing instruction. 

Additionally, the study's specific focus on short story writing adds a unique dimension 
to the research on RTM. Most existing studies on RTM and writing instruction have 
concentrated on general writing skills or academic writing. By concentrating on short story 
writing, this study offers a nuanced perspective on how RTM can enhance creative writing 
skills, contributing valuable insights to the field. 
Limitations of the Study 

One of the primary limitations of this study is the sample size and its diversity. The 
study involved a relatively small number of students from a single educational setting, which 
may not fully represent the broader student population. A limited sample size can affect the 
statistical power of the results and may not capture the variability in writing skills across 
different demographic groups. Additionally, the homogeneity of the sample whether in terms 
of geographical location, socioeconomic background, or prior writing experience may 
influence the generalizability of the findings to other contexts. Future research could benefit 
from a larger and more diverse sample to provide a more comprehensive understanding of 
RTM’s effectiveness across various student populations. 

The duration of the study, spanning 8 to 10 weeks, may also be a limiting factor. While 
this timeframe allows for the implementation of RTM and observation of initial impacts, it may 
not be sufficient to capture long-term effects on students' writing skills. Writing development 
is a gradual process, and short-term studies may not fully reflect the sustained benefits of RTM. 
Longer-term studies could provide deeper insights into how RTM influences writing skills over 
extended periods and whether the improvements observed are maintained over time. 

The effectiveness of RTM in this study is influenced by the fidelity with which the 
method was implemented. Variability in how RTM was applied such as differences in the extent 
of collaboration, quality of peer feedback, or adherence to the method’s strategies can affect 
the outcomes. If RTM was not consistently implemented across all sessions or by all 
instructors, the results may not accurately reflect the method’s potential. Ensuring high fidelity 
in the application of RTM is crucial for drawing valid conclusions about its effectiveness. Future 
research should carefully monitor and document the implementation process to address this 
limitation. 

The study relied on specific measurement tools, such as rubrics and surveys, to assess 
students' writing skills and experiences. While these tools were designed to capture relevant 
aspects of writing, they may not encompass all dimensions of writing quality and student 
engagement. For example, rubrics may focus on certain criteria while overlooking other 
important elements of creative writing. Additionally, self-reported surveys may be subject to 
biases or inaccuracies. Incorporating a broader range of assessment tools, including more 
qualitative measures such as in-depth interviews or observational data, could provide a more 
comprehensive evaluation of RTM’s impact. 

Contextual factors, such as classroom environment, instructor expertise, and student 
motivation, can also influence the outcomes of the study. These factors may vary significantly 
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across different educational settings and can affect how RTM is perceived and implemented. 
The specific context of this study may not fully represent other classroom environments or 
instructional settings. Future research should consider these contextual variables to better 
understand how they interact with RTM and influence writing outcomes. 

 
4. Conclusion 
This research has provided valuable insights into the effectiveness of the Reciprocal Teaching 
Method (RTM) in enhancing students' short story writing skills. By applying RTM, which 
incorporates strategies such as summarizing, questioning, clarifying, and predicting, the study 
has demonstrated notable improvements in several key areas of narrative writing. The 
findings indicate that RTM significantly enhances students' ability to create well-structured 
and coherent narratives. Through summarization, students develop a clearer understanding 
of narrative organization, which helps in crafting more cohesive stories. Additionally, the 
questioning strategy promotes critical evaluation of narrative elements, leading to more 
engaging and well-developed plots. The improvement in character development, facilitated by 
RTM’s clarifying and questioning strategies, reflects a deeper exploration of character 
motivations and interactions, contributing to richer and more nuanced storytelling. The study 
also highlights RTM’s positive impact on students' creativity and engagement. The 
collaborative nature of RTM fosters a dynamic learning environment where students are 
encouraged to experiment with narrative techniques and invest more deeply in their writing. 
This increased engagement is consistent with research on collaborative learning, which 
suggests that peer interaction and feedback can enhance creative thinking and motivation. 
Moreover, the study underscores the effectiveness of RTM in improving feedback and revision 
processes. By providing structured opportunities for peer feedback, RTM supports students in 
refining their writing and viewing revision as a crucial part of the writing process. This finding 
aligns with existing research on the importance of iterative drafting and constructive feedback 
in writing instruction. The Reciprocal Teaching Method proves to be a valuable pedagogical 
tool for enhancing short story writing skills. Its collaborative and interactive strategies offer 
significant benefits in narrative coherence, character development, creativity, and feedback 
processes. The positive outcomes observed in this study support the integration of RTM into 
writing curricula and suggest its potential for improving writing instruction across various 
educational contexts. 
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