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 The experience of school bullying or bullying at school is one of the 
factors that can affect social adjustment, especially social 
adjustment at school. Adolescents who are victims of bullying will 
experience psychological distress (psychological distress) which 
directly becomes an obstacle in making social adjustments. This 
study aims to see the description of social adjustment at school in 
adolescents who experience school bullying. This study was 
conducted on three teenagers who experienced bullying at school 
using a qualitative approach. The theory used in this study is the 
theory of social adjustment in schools by Schneiders (1964). Social 
adjustment is considered as important for adolescents to be able to 
fulfill their developmental tasks. The results showed that the three 
research subjects had poor social adjustment in school. Subject F 
has poor social adjustment in school in terms of completing school 
assignments, following lessons in class, and interacting with friends 
in class. Subject T has a poor social adjustment in school in terms of 
interacting with his friends in class. Meanwhile, subject M has poor 
social adjustment in school in terms of following lessons in class, 
completing school assignments, interacting with friends, and 
attending school. School environment factors and parenting patterns 
are considered very influential on the good or bad social adjustment 
in school in the three subjects. Subject F has poor social adjustment 
in school in terms of completing school assignments, following 
lessons in class, and interacting with friends in class. Subject T has 
a poor social adjustment in school in terms of interacting with his 
friends in class. Meanwhile, subject M has poor social adjustment in 
school in terms of following lessons in class, completing school 
assignments, interacting with friends, and attending school. School 
environment factors and parenting patterns are considered very 
influential on the good or bad social adjustment in school in the three 
subjects. Subject F has poor social adjustment in school in terms of 
completing school assignments, following lessons in class, and 
interacting with friends in class. Subject T has a poor social 
adjustment in school in terms of interacting with his friends in class. 
Meanwhile, subject M has poor social adjustment in school in terms 
of following lessons in class, completing school assignments, 
interacting with friends, and attending school. School environment 
factors and parenting patterns are considered very influential on the 
good or bad social adjustment in school in the three subjects. 
Subject T has a poor social adjustment in school in terms of 
interacting with his friends in class. Meanwhile, subject M has poor 
social adjustment in school in terms of following lessons in class, 
completing school assignments, interacting with friends, and 
attending school. School environment factors and parenting patterns 
are considered very influential on the good or bad social adjustment 
in school in the three subjects. Subject T has a poor social 
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adjustment in school in terms of interacting with his friends in class. 
Meanwhile, subject M has poor social adjustment in school in terms 
of following lessons in class, completing school assignments, This is 
an open interacting with friends, and attending school. School 

environment factors and parenting patterns are considered very 
influential on the good or bad social adjustment in school in the three 
subjects. 

access article under the CC BY-NC license. 

 

Corresponding Author: 

Alifia Ridha Pratiwi, 
Faculty Of Psychology, 
University Of North Sumatra  
Jl. Dr. Mansur No. 9 Padang Bulan, Kec. Medan Baru, Kota Medan 20222 
Email: alifiaridha@gmail.com 

 
 
1. INTRODUCTION  

Along with the development of violent behavior in children and adolescents, children no longer 
perceive school as a safe place. Children view school as a bad place and threaten their sense of 
security while at school (Hidayati, 2012). Tumon's research (2014) shows that the school 
environment has become the target of various violent behaviors that threaten the safety of children 
at school. According to Rinehart & Espelage (2016) perceptions of violent behavior in schools can 
be explained through school-level predictors (school-level predictors) and individual levels (student-
level predictors). The school level explains that the school climate, such as school policies that are 
less strict and schools that differentiate gender, can support violent behavior in schools. 

Bullying cases in Indonesia have continued to increase this year. Research conducted by the 
NGO Plan International and the International Center for Research on Women (ICRW) for Indonesia 
in early March 2015 showed that children in Indonesia have a higher percentage than other Asian 
regions in terms of experiencing violence in schools (Qodar, 2015). The Ministry of Social Affairs 
(Kemensos) has received around 117 reports related to bullying cases until mid-2017. The 
Indonesian Child Protection Commission (KPAI) noted that there were 253 reports of bullying 
cases in schools as of June 2017, with 122 victims and 131 perpetrators (Muthmainah , 2017). This 
shows that reports of bullying cases in Indonesia are not a small number apart from bullying cases 
that are not reported by the public. 

The phenomenon of bullying began to receive attention from researchers, educators, and the 
public since 1970 through the research of Olweus from the University of Bergen in Scandinavia. 
Since then bullying in schools has been referred to as school bullying. In Indonesia, research on 
bullying in schools was carried out by an expert on bullying intervention, namely Dr. Amy Huneck 
(in SEJIWA, 2008). The results showed that around 10% - 60% of students in Indonesia reported 
receiving ridicule, ostracism, beatings, kicks, or encouragement, at least once a week. 
Negative treatment can be done in various ways. Based on its form, bullying is divided into two, 
namely direct bullying and indirect bullying (Olweus & Limber, 2010). Direct bullying includes 
physical and verbal forms of bullying. The results of the research by Hasibuan & Wulandari (2015) 
show that physical bullying is any action aimed at physically harming the victim in the following 
ways: hitting, pushing, kicking, grabbing, pinching, and so on. 

One of the obstacles in making social adjustments at school faced by victims of bullying is 
interacting with their friends in class because of the tendency of friends to reject the existence of 
the victim. This shows that one of the adolescent developmental tasks related to fostering 
friendships and positive relationships with peers (peers) cannot be fulfilled by adolescents who 
experience bullying (Santrock, 2013). In addition, adolescents who are victims of bullying tend to 
have low self-esteem as a result of the psychological pressure they experience. Self-esteem itself 
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is very important for adolescents because it can help in the search for self-identity which is one of 
the developmental tasks in adolescence (Erikson, in Papalia, Olds, & Feldman, 2004). 
 
 
2. RESEARCH METHOD  
The research method used in this study is a qualitative research method. Qualitative research 
methods are useful for getting a deeper understanding of the picture of social adjustment in school 
for adolescents who experience school bullying, with the focus of the research being to answer the 
research question, namely What is the picture of social adjustment in school for adolescents who 
experience school bullying‖. 

An understanding of social adjustment in school for adolescents who experience school 
bullying is actually not enough just to find out about "what" and "how much" the adjustment 
behavior occurs in the victim's life, but it is necessary to understand in terms of "why" social 
adjustment is needed in adolescents who experience school bullying, and also from the side 

❤how these social adjustments are reflected in the daily lives of teenagers who experience 
bullying at school. These data can only be revealed using qualitative research methods, in 
accordance with the purpose of qualitative research methods, namely obtaining a comprehensive 
and complete understanding of the phenomenon under study (Poerwandari, 2009). 

In particular, the type of qualitative research used in this study is phenomenology. Research 
with a phenomenological approach seeks to understand the meaning of an event or phenomenon 
and its influence on human life in certain situations (Poerwandari, 2009). Phenomenology also ofte 
is the experience of school bullying or bullying at school. 

 
3. RESULTS AND DISCUSSIONS  

 
3.1 SUBJECT F 

Rosen et al. (2015) stated that the experience of social aggression by peers can cause pain 
that causes psychological distress (psychological distress). Psychological pressure experienced by 
subject F in the form of feeling depressed and sick every time he gets bad treatment from his 
friends. Feelings of depression as a consequence of bullying behavior in schools can affect social 
adjustment (Schneiders, 1964). This shows that psychological pressure directly becomes an 
obstacle for individuals in carrying out activities related to social adjustment in the school 
environment. 

The psychological pressure experienced by subject F made it difficult for the subject to 
concentrate in class. Disruption of concentration due to bullying behavior causes subject F not to 
complete assignments or attend lessons. According to DeRosier & Lloyd (2011) children who 
experience bullying tend to experience various academic difficulties, one of which is involvement 
with lessons in class. The unwillingness to complete tasks or take lessons can lead individuals to 
incapacity and this is related to the low self-efficacy of subject F. The results of Romera, Ortiz, & 
Ruiz (2016) research show that low self-efficacy is one of the problems faced by victims. bullying 
that causes individuals to have difficulty achieving adequate social adjustment. 

According to Wolke & Lereya (2015) children who are the target of bullying find it difficult to 
start good relationships with their peers because victims tend to have concerns that they will get 
bad treatment again. Likewise, subject F who has difficulty interacting with his friends in class. 
Subject F experiences anxiety when facing friends who bully him so they tend to isolate themselves 
from the surrounding environment. In line with the research of Erath et al. (in Romera et al., 2016) 
which states that social anxiety experienced by victims of bullying causes victims to be unable to 
cope with social situations so that it affects behavior in the context of interacting. Subject F has 
difficulty dealing with the situation of friends who always deny their existence so they tend to isolate 
themselves from the environment around them. 

Subject F also felt psychological pressure related to the verbal bullying he experienced. 
Negative sentences that are often heard from friends make subject F have a negative self-concept. 
A negative self-concept can cause individuals to be insecure, pessimistic, and unwilling to face 
challenges so that they lead individuals to low self-esteem. The results of Blais, Gervais, & Hebert 
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(2014) research show that individuals who experience verbal bullying tend to develop signs of 
rejection and threats to their inner values, thereby lowering the individual's self-esteem. Subject F 
tends to evaluate himself negatively so he refuses to interact with friends, including not attending 
sports lessons. The results of research on self-esteem show that the way individuals 

perceive themselves can affect adjustment socially, academically and emotionally (Romera et 
al., 2016). 

According to Schneiders (1964) not all children will show poor social adjustment when 
experiencing an event in a certain context. Subject F is able to participate in extracurricular 
activities at school, namely Scouts and Paskibra. Participating in extracurricular activities at school 
is a good social adjustment related to interest and participation in school activities. Subject F also 
remained at school despite being the target of bullying from his friends. This is because the 
demands of subject F's adoptive parents who tend to be authoritarian make the subject have no 
choice but to go to school. 

Azeredo, Levy, Araya & Menezes (2015) show that individual factors are related to the 
bullying experience experienced by students, one of which is gender. Subject F as a female victim 
of bullying tends not to want to report what happened to her teacher or parents. Carbone-Lopez et 
al. (in Azeredo et al., 2015) shows that girls tend to experience more undetected forms of bullying 
and tend to be less willing to report their incidents than boys. In terms of individual factors, when 
individuals do not report their bullying experiences, it is unlikely that teachers can help students 
and teachers in schools are less likely to support social adjustment in individuals. 

Not only individual factors, contextual factors are also associated with the experience of 
bullying, one of which is the school environment. Rinehart & Espelage (2015) research results 
show that a positive school climate can minimize violent behavior in schools by providing a safe 
and supportive environment for children. Subject F sees that his school environment is not able to 
provide a supportive environment, so it is difficult for subject F to be able to report the incident he 
experienced to the teacher. Rinehart & Espelage (2015) explain that children who are the target of 
bullying at school tend to have a lower sense of school belonging. Likewise felt by subject F. 
Subject F felt not accepted, not respected, 

One of the external factors that can influence whether or not an individual's social adjustment 
is good is parents (Schneiders, 1964). The shift in parenting from biological parents to adoptive 
parents caused confusion in subject F. The lack of communication between subject F and his 
adoptive parents and the parenting pattern of adoptive parents who tended to be authoritarian led 
subject F to difficulties in social adjustment at school. Even though the subject is still able to attend 
school due to the demands of his adoptive parents, his involvement with activities at school is still 
minimal. According to Shetgiri, Lin, Avila, & Flores (2012) two-way communication between parents 
and children, meeting with children's friends, and encouraging children academically can reduce 
the risk of experiencing bullying at school and improve psychosocial adjustment. 

One of the social adjustment difficulties faced by subject F is related to the ability to interact 
with their peers in class. The condition of friends who reject him makes it difficult for the subject to 
interact so they tend to withdraw from the environment. According to Santrock (2013), one of the 
tasks of adolescent development is related to the ability to build friendships and positive 
relationships with peers. When adolescents are unable to interact with their friends at school, the 
task of adolescent development in terms of building positive relationships with peers cannot be 
fulfilled. Adolescents who are unable to have close, stable, and supportive friendships tend to have 
a bad view of themselves, have difficulty undergoing education at school, are unable to get along, 
tend to be anxious, 

Undergoing education at school is a difficulty faced by teenagers who are victims of school 
bullying. According to Santrock (2013), one of the tasks of adolescent development is to make 
adjustments to schools, including classroom learning activities and educational programs provided 
by schools. Subject F has difficulty following lessons in class, has difficulty completing school 
assignments, finds it difficult to do group assignments, and does not even attend sports lessons for 
fear of being bullied by his friends. These difficulties caused the subject to be unable to achieve 
good performance in school. Subjects often do not get grades because they are rarely able to 
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complete assignments. These difficulties can hinder the fulfillment of adolescent developmental 
tasks related to adjustment to school. 

 
3.2 SUBJECT T 

The experience of bullying experienced by subject T causes the emergence of psychological 
pressure in the subject. Psychological pressures experienced by subject T include the emergence 
of feelings of depression, shame to show their faces in front of others, feeling stupid, feeling 
useless, and being ostracized. Research results Romera et al. (2016) show that the problems 
faced by adolescents who experience bullying are related to social adjustment. The psychological 
effect of the experience of bullying is one of the factors that can affect social adjustment in 
adolescents. 

While still attending his old school, the experience of bullying experienced by the subject 
made him feel useless and embarrassed to show his face in front of others. These feelings indicate 
a negative self-concept in subject T. A negative self-concept can lead to feelings of insecurity, 
pessimism, and low self-esteem so that the subject tends to judge himself as worthless. It can lead 
the subject to low self-esteem. According to Romera et al. (2016) students who experience 
violence at school get psychological effects, one of which is low self-esteem. Low self-esteem 
causes subject T to often not attend school because the subject feels that his friends do not need 
him and reject his existence. 

Subject T also experienced a negative self-concept while attending his new school. Negative 
sentences that are often conveyed by friends to the subject as a form of verbal bullying make the 
subject feel so stupid. Feelings of feeling stupid indicate a negative self-concept in subject T which 
can lead to feelings of insecurity and worthlessness (low self-esteem). Low self-esteem makes 
subject T develop withdrawing behavior from the surrounding environment. Research results 
Romera et al. (2016) show that low self-esteem in victims of peer violence at school causes the 
emergence of behavior to avoid social interaction, making it difficult for adolescents to achieve 
adequate social adjustment. Furthermore, because victims are often exposed to negative peer 
experiences, 

 
3.3   SUBJECT M 

Psychological pressure experienced by subject M from experiencing bullying behavior at 
school includes feeling tortured and depressed until a sense of trauma arises in him. According to 
Romera et al. (2016) psychological pressure as a consequence of bullying behavior can affect 
social adjustment and psychological effects are related to the low level of social adjustment in 
students who experience violence against peers. 

According to DeRosier & Lloyd (2011), difficulty following lessons is one of the problems faced 
by children who are victims of bullying. Subject M often does not attend class and chooses to leave 
the class because he feels anxious and afraid that he will get the same treatment from his friends. 
The research results of Ploeg et al. (2015) showed that students who frequently experienced 
bullying significantly had high social anxiety. According to Rosen et al. (2015) the experience of 
peer violence has a positive relationship with social anxiety. The existence of social anxiety causes 
students to have low social involvement in school (Ploeg et al., 2015). Students do not want to take 
lessons, do not want to complete assignments, choose not to go to school, 

Quitting school is also the impact experienced by subject M from experiencing social anxiety 
due to bullying behavior carried out by his friends. Victims who show high levels of social anxiety 
tend to feel less comfortable in school so they look for various ways to leave school (Ploeg et al., 
2015). Quitting school also shows a hopelessness condition in subject M. This condition is 
influenced by the level of social anxiety experienced by the victim. According to Ploeg et al. (2015) 
the level of social anxiety can be influenced by the intensity of bullying behavior experienced by the 
victim. The more intense the bullying behavior experienced, the higher the victim's level of social 
anxiety, so the higher the victim's desire to leave school. 

Building interaction with peers is a difficulty faced by subject M in making social adjustments. 
The condition of friends who often refuse the presence of the subject makes it difficult for the 
subject to communicate and interact with the people around him. This treatment makes the subject 
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feel unappreciated and useless in front of his friends. This causes subject M to have a negative 
self-concept. A negative self-concept makes the subject insecure and worthless so that it leads to 
low self-esteem. In line with the research of Romera et al. (2016) which states that adolescents 
who are victims of bullying tend to have a bad perception of themselves that makes them feel 
unable to engage in positive relationships with others and are afraid of social situations. This 
negative effect makes students withdraw from rewarding and rewarding relationships, thereby 
preventing students from learning the social skills needed to achieve balanced development. 
Difficulty in interacting with friends in class indicates a less effective social adjustment related to 
building positive relationships with peers (Schneiders, 1964). 
 

4. CONCLUSION 
Based on the research that has been done, it can be concluded that the three research subjects 
have poor social adjustment in school. Subject F has poor social adjustment in school in terms of 
completing school assignments, following lessons in class, and interacting with friends in class. 
Although subject F still attends school, this is triggered by the demands of his adoptive parents who 
tend to be authoritarian so that subject F has no other choice but to attend school. Subject T has 
poor social adjustment in terms of interacting with his friends in class. While still attending his old 
school, subject T had difficulty attending school due to bullying, so he often did not attend and 
decided to change schools when he was in eighth grade. Although subject T is able to attend 
school, attend lessons, and complete school assignments, subject T still has poor social 
adjustment because they are unable to build positive relationships with their friends at school. 
Meanwhile, subject M has poor social adjustment at school in terms of attending classes and 
choosing to leave class, unable to complete school assignments, difficult to communicate and 
interact with friends, and several times absent from school. Subject M even decided to quit school. 
This shows that there is a poor social adjustment in school on the subject of M. 
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